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Algonkian PTA Minutes 

Algonkian Elementary School, Potomac Falls, VA 20165 

March 5, 2014 

 

Call to Order: 

The meeting was called to order at 7:05 pm with a motion made by Jennifer Steeprow, and seconded 

by Kemp Reardon. 

 

Attendees: 

Kimberly Nelson, Kemp Reardon, Pam O’Reilly, Theresa Ryan, Jennifer Larner, Wendy Hopkins, 

Leigha Griffin, Jennifer Steeprow, Karen Shields, Christi Hendershot, Olga Bhargava, Heather Dyson, 

Maggie Swank, Rachel Karnes, MK Gregory, Barbara Fontaine 

 

Approval of Minutes: 

A motion was made by Barbara Fontaine to approve the Minutes from the last regular meeting, dated 

February 11, 2014.  The motion was seconded by Theresa Ryan. 

 

President’s Report – Barbara Fontaine: 

 We are 60 days away from elections for PTA board positions in May, and we need to create a 

Nominating Committee tonight.   

o 3 people are needed to serve on the committee.   

o Nominating committee will help recruit and present candidates for vacant positions at next 

month’s meeting (needs to be 30 days before our elections in May) 

 The PTA President is not allowed to serve on this committee. 

o 2 PTA board positions need to be filled: Treasurer and Vice President. 

o Karen Shields, MK Gregory and Theresa Ryan volunteered for the Nominating Committee.   

o Jennifer Steeprow made a motion to establish this Nominating Committee.  Theresa Ryan 

seconded the motion. 

 Need someone to take over the monthly teacher birthday treats position for Maria Taylor. 

o Everything is in place for the rest of the year (bakers, etc.) 

o Just need to coordinate with the people who have already signed up. 

o If you know of someone who may be interested, please let Barbara Fontaine know. 

 

Reports of Officers: 

1.  Treasurer’s Report – Barbara Fontaine reported for Amy Wood: 
PTA Meeting 

Tuesday, March 5, 2014 
Treasurer’s Report 

  
Checkbook current balance: 

    2013-2014 start balance:   
 $55,238.61 

   $39,543.89 

Income/Expenses: The Story Ship $-1,000.00 
 Green Hill Music (cultural arts 3/7) $-650.00 
   

Upcoming Income / Expenses: 

 Bingo (3/7) 

 Muffins with Mom (4/23) 
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2.  Vice President’s Report and Fundraising Report- Christi Hendershot: 

◦ BINGO is this Friday.  We still need volunteers. 

◦ Restaurant Nights:  We raised $500 from Chik-fil-A.  We don’t know how much we raised 

from Chuck-E-Cheese yet.  We will have another Sweet Frog night this month and in April.  

We were not selected to host a restaurant night at Chipotle this time.  Will try again. 

◦ We still need someone to coordinate the “School Kits” for the school.  

 

Barbara Fontaine mentioned that Suzanne Volpe is having a Town Hall Meeting at the Senior’s Center 

this Friday, March 7th from 7-8pm, about the budget.  If you haven’t had a chance to voice your 

opinion about the budget yet, this is another opportunity for you.  If you cannot attend, send an email.  

 

Jennifer Steeprow thanked Barbara Fontaine, MK Gregory and April Redmon for speaking at the 

recent Board of Supervisors meetings.   

 

3.  Secretary’s Report – Kimberly Nelson:  No Report. 

 

Principal’s and Assistant Principal’s Report:   

Jennifer Steeprow:  

The Loudoun County Spelling Bee is tomorrow night, March 6th. 

The 3rd grade musical has been rescheduled for Wednesday, April 2nd, as a result of all the snow days. 

 

Upcoming Events: 

March 10-  Spring Picture Day 

March 11- Student to Student 

March 18- Student to Student 

5th grade SOL Writing test 

March 19- 2nd grade Authors’ Night 

March 24- Guidance Advisory Council Meeting 

March 25- Student to Student 

5th grade SOL Writing test 

Chess Club 

March 26- 1st grade Authors’ Night 

March 28- End of Grading Period 

March 31- Teacher Work Day 

April 1 - Student to Student 

  PTA meeting 

April 2- 3rd grade Musical 1:30pm and 6:30 pm 

April 3- MONDAY SCHEDULE 

April 5-  All County Chorus Concert 1:30 pm 

 

Karen Shields:   

2013-2014 Testing Dates: 

SOL Testing Window 

 March 18th – 5th Grade Writing (Multiple Choice) 

 March 25th – 5th Grade Writing (Short Paper) 

 May 12th – 4th Grade VA History 

 May 13th – 4th Grade Math (Part I) 
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 May 14th – 4th Grade Math (Part II) 

 May 15th – 4th Grade Reading 

 May 16th – 3rd Grade Science 

 May 19th – 3rd Grade History 

 May 20th – 3rd Grade Reading (Part I) 

 May 21st – 3rd Grade Reading (Part II) 

 May 22nd – 3rd Grade Math (Part I) 

 May 23rd – 3rd Grade Math (Part II) 

 May 27th – 5th Grade Science 

 May 28th – 5th Grade Math (Part I) 

 May 29th – 5th Grade Math (Part II) 

 May 30th – 5th Grade Reading 

 June 2nd – June 6th – Make Up Tests (If needed) 

 

Teacher Representative – Theresa Ryan reported for Katie Dionne: 

As School Counselor, she reported that the March newsletter has a lot of Middle School information 

for anyone that has students in 5th grade.  It is also on the website. 

 

Theresa had a question relating to the Equity Fund in the budget.  Theresa Ryan serves on the Equity 

Committee with Susan Smith along with some other staff members.  She said they have not used the 

PTA funds for Equity for several years because they have raised their own money, but they may need 

to use the fund next year.  She wanted to find out if the Equity Fund could remain in the budget next 

year.  Theresa may use some of the money this year to purchase 10 yearbooks for some 5th grade 

students who otherwise would not be able to purchase one.  The Equity Fund has bought coats and 

personal items for students and in some cases have used scholarships to pay fees for students to attend 

ASAP classes. 

 

Theresa advised for those who may not already know that Katie Dionne is retiring this year. 

 

Reports of Committees: 

1.  Social Report – Barbara Fontaine reported for April Chandler: 

 Reminder that Muffins for Mom is coming up on April 23 and the Talent Show is on May 2nd. 

 

2.  Educational Discovery- Jennifer Larner 

 

 The installment for Ready Workshop for 3rd, 4th and 5th graders.  Writing Workshop will be 

coming back, but unfortunately won’t be here before the 5th grade Writing SOL.    

 The Spanish Club has been very successful.  The current teacher will be moving after this year, 

so Jennifer is trying to find a new teacher for the club so Spanish Club can continue next year.   

 

3.  Staff Relations - Caring and Sharing: Barbara Fontaine reported for Leigh Pappalardo: 

 March Muffin Madness sign-up genius to go out soon 
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4.  SEAC- Jennifer Steeprow reported for Sarah Kimberly 

Sarah Kimberly, Jennifer Steeprow and Karen Shields will be scheduling a breakfast for special 

education parents.  The breakfast will focus on 5th grade special education families and helping the 

parents with the transition to middle school. 

 

Theresa Ryan reported that March Math Madness is going on right now, which encourages students in 

grades 3rd through 5th to work on Reflex Math at least 3 times a week.  In doing so, students will 

receive a golden ticket with a chance to win a special prize at the end of the month.  Jennifer Steeprow 

reminded parents Reflex is a great way for students to practice their math facts. 

 

Jennifer Steeprow recognized how great the Math Night was last month. 

The question was asked whether we can have more Math Nights, and Jennifer said even though it is a 

lot of work to coordinate, the answer is “Absolutely”.   

 

Unfinished Business:  none 

 

New Business: none 

 

Presentation by Jennifer Steeprow:  The Algonkian School Improvement Plan (SIP) 

The last time we talked about the School Improvement Plan was in September 2013, so we thought this 

would be a good time to update it because we have changed a couple of things.  One of the things that 

we talked about when we presented the plan in September was that the School Improvement Plan is a 

different kind of process now.  It’s more of a flowing process.  It’s also really great because the tool 

that was use, called Indestar, gives us a monitoring piece as well.  So, listed below are the objectives 

that we set, and then the tasks underneath the objectives.  The tasks are the bulleted items; these are the 

things we selected.  We have the flexibility to go into the Indestar System and make notes under each 

of the tasks.  For example, the first bullet you see is “grade level teams will create and administer 

pre/post tests”, under that within the tool I can go in and put “First Grade completed the PALS 

assessment as a pre-assessment for instruction.”  It really does hold us accountable to all the things we 

are doing within the plan.  The administrators from above can go in and see it and so can the state of 

Virginia.  The Department of Education goes in and looks at our school improvement plan as well.  So, 

for example, every time we have a PTA meeting where we talk about the school improvement plan, I 

actually upload the notes from the PTA meeting, because it specifically says what we talked about, the 

questions and the answers, into the Indestar tool.  The state can go in and read our great conversations 

about math or pre-assessments.   

 

Looking at the SIP you’ll see funny numbers “IID11” and “VC01”.  Those are part of the Indestar 

program.  The Indestar program identified 115 indicators of highly effective schools.  They did this 

through all sorts of research.  We went through all that is September.  As a school, as a leadership team 

last Spring, we sent out and selected the indicators we wanted to work on.  You can see some of them 

say “REQUIRED”: TA01, TA02 and TA03.  Those were mandatory in every plan in Loudoun County 

public schools.  The others were optional, and we selected 3:  IID11 (which is pre and post tests), 

VC01 (which is differentiation) and IE08 (which is how Karen and Jennifer spend their time focused 

on instruction).   

 

Another important thing to note about the School Improvement Plan not only being fluid, it is no 

longer a one year plan.  In the past we have said we’re going to do these things this year, and then we 

put that away, and move into a new plan next year.  This is fluid in the sense that it goes throughout the 
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years.  Though we may not accomplish all these things in one year, we continue to adapt and adjust 

and make changes and update and move into continuing to work.  When we finish one thing, we 

choose something else to work on.     

 

The main focus this school year has been on the reviewing of pre and post assessments.  The big thing 

in pre and post assessments is using common assessments across the grade levels.  In September our 

goal was to have one per quarter.  We have far exceeded that goal thanks to the Interactive 

Achievement program that we’ve been talking about with the testing questions.  We’ve been able to in 

the area of math to create a pre and post assessment for every unit of study in grades 1 through 5.   

 

The quarterly assessments are made by the county and are the ones that the whole county uses.  The 

assessments that we use for our pre and post assessments are decided on at our school level.  So Emily, 

our Math Resource Teacher, makes the tests for the grade levels that need them.  The exception to that 

is 1st grade.  They don’t use Interactive Achievement for their pre and post assessments.  Kindergarten 

and 1st grade always look a lot different in terms of assessments.  We try not to give them a million 

paper/pencil tests.   

 

If you look at the second task, “Math Resource Teacher will meet bi-monthly with grade level teams”, 

she does that as well, so we’re able to look at that pre assessment data and talk about where the kids 

need to go from there.  The post assessment data actually is really beneficial as well because we can 

look at that and see who we need to spiral back for in terms of who didn’t get it at the end.   

 

Everything I said outloud are the things we would type in to the Indestar program in terms of the 

monitoring.  “We have met the goal of one per quarter.  We are doing one per unit.”  And that would 

go into the documentation and then if we needed to, we could upload actual samples of the pre and 

post assessments.  We don’t, because one of our goals is that we have a folder on the staff drive where 

they are all and that’s where they all go in to.  This is accessible by educators and the state and 

administrators. 

 

Parent question:  Was this focus to be on math? 

 

Jennifer Steeprow:  No, it’s on both, but we have exceeded in terms of math.   

 

Parent question:  Are these assessments coming home for parents to see? 

 

Jennifer Steeprow:  No.  The post assessments you would, because that’s like their final test.  The pre 

assessment is really used for the teacher data.  So when we sit down in our Collaborative Learning 

Team (CLT) meetings, we pull those out and look at the kids who did or didn’t get it.  We can talk 

about the different activities that they need to work on, or why they didn’t get it, or what exceptions.   

Based on this data, we regroup the kids:  these kids already know it, these kids are ok, these kids don’t 

know it at all.   

 

Parent question:  How does the instruction differ for those kids who really get it? 

 

Jennifer Steeprow:  That’s our next step on here, VC01, which talks about using evidence of student 

learning as feedback to adapt differentiated instruction.  You can see why we picked these two 

indicators (IID11 and VC01), because they relate so nicely to each other.   
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That’s where we are right now.  We are in the process of working on VC01 and working on those 

activities.  We spent some time talking about Guided Math at our last PTA meeting, and looking at the 

things we are doing, specifically planning the activities for….. Emily Dubnowski has been doing a lot 

of work, going in and supporting centers for those students who have already gotten it, for those 

students who haven’t gotten it, and for those students who still need a little bit of support.  So in terms 

of differentiation, that’s the piece we’re in right now.  We’re working on the planning and the 

functioning of all the different groups that function within the classroom. 

 

Parent comment:  It seems like the kids that don’t get it are the ones who get all the attention.  And the 

more advanced kids don’t get any thing to advance their knowledge.   

 

Jennifer Steeprow:  And that’s exactly what we don’t want to happen.  Emily has actually been pulling 

some groups in different grade levels trying out some activities with some of those higher kids to see 

what would work and what they’re capable of doing on their own, independently, and what they’re 

capable of doing with teacher support.  So it’s a matter of kind of piloting, I guess is the right word, 

different activities that we have.  

 

One of the other pieces we have in place is IReady, which is another diagnostic tool that we use where 

the kids get placed within their level of math and reading.   Again, we’re looking at it more in terms of 

differentiation for math.  So it would take a student and it would show maybe they excel in geometry 

and they’re average in algebra, but they’re really low in math facts.  In would give that diagnostic print 

out and then the teachers could take that information and take lessons…. this program actually has 

lesson plans you can print out and use at all levels (the high, medium and low level)….. the teacher can 

print out and use as a lesson for a small group or an activity that a group of students can do by 

themselves.   

 

Parent question:  Can the parents get a print out of the tests the teachers are giving a student from 

IReady? 

 

Jennifer Steeprow:  Yes.  I’ve actually never seen an individual student report, but I’m sure we could 

find one. 

 

Parent question:  Is every grade level using IReady? 

 

Jennifer Steeprow:  2nd through 5th.  1st grade just took the diagnostic for the first time in January.   

 

(A parent described what an IReady tests looks like for a student, more like a game with intermittent 

math questions.) 

 

Jennifer Steeprow:  The thing that we really liked about IReady, when we were asked to pilot it this 

year and we said yes, because not only does it offer computerized instruction but we can put that kid 

on the computer and he/she can practice a lesson on the computer, but it also gives us lessons that we 

can use that match a profile for a child that might work well and the teacher can teach.  So it’s not just 

a matter of sitting a child in front of a computer, which is one option, but it also gives that instruction 

component.  Last week we sat down and looked at some of the lessons and the teachers were very 

excited about them. 

 

Parent question:  Is IReady county wide? 
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Jennifer Steeprow:  No.  You guys know SME, which used to be CCC, so those of you who have had 

kids in the school system for a long time, it is a program that the whole county used to use in terms of 

math instruction.  Well, it just hasn’t kept current with the new SOLs and the new typed questioning 

and the higher level of rigor.  The county’s paying a lot of money for a program that really isn’t worth 

our while, so they’re getting rid of it.  They’ve asked several schools to pilot IReady and another 

program called DreamBox.  In the budget for next year they’ve requested funding for schools to 

choose one of these two programs, and SME will no longer be in the school system at all.   The county 

will offer both programs and we will continue to choose IReady.  In order to determine if a program is 

effective or not, we have to use it for 3 or 4 months, and really what we’ve done with it so far is just 

use it for data.  Now we’re looking forward to using it in terms of actual instruction.  The good thing 

about that is that for those who need the enrichment or for those who really enjoy math, they can do it 

from home.  It puts them at their level, so there could be a 2nd grader doing 7th grade math on IReady.   

 

The assessment is only in school, but the kids can do the activities at home.   

The kids can do IReady activities at home now, but I wouldn’t recommend it until you’ve talked to 

your teacher.  It all depends on what the classroom teacher has done with it up to this point.  As of last 

week we hadn’t done a whole lot of it.  It was really good training we had last week.  We had about a 

half day training on it last August, and then we didn’t look at it again until October.  By that time we 

couldn’t remember what was said about it or how to do it.   

 

If it’s something that’s needed in Kindergarten, then absolutely, it can be used.  Just like we have a 

couple of kindergarteners who are on Reflex because they’re ready for it, but we would never put a 

whole class of kindergarteners on Reflex because they’re not there yet.   

 

Parent question:  How do you know which teachers are adapting and differentiating?  As their boss 

how do you know?  I’m not seeing math differentiation.  I’ll ask my child “Did you take this pre test?” 

and then ask “and then what happened, did you break off into groups?”, and the answer will be “no, we 

all did the same thing”.  I feel like a pre test is a giant waste of time if we’re all going to do the same 

thing.  Are the teachers doing it, do they know how to do it, how are you monitoring them that they are 

doing it? 

 

Jennifer Steeprow:  The easy answer to that is that we’re not there yet, but the monitoring piece is 

there, because we attend their CLT meetings every two weeks.  So when we start focusing in on that 

piece, that’s where we’ll be doing it.  Now we’re doing it more in a general sense; i.e. is the pre 

assessment happening, how have we grouped students, what generally are we doing.  When we start 

drilling down in to those bigger pieces….and there are grade levels who are drilling down….but as a 

school, I can’t say we are.  So when we start doing that it is a part of our discussions at our CLT 

meetings and a part of our lesson plans. So you’ll notice one of the things on there is the lesson plan 

outline, and differentiation is a piece of requirement for lesson plans, and we are collecting lesson 

plans.  So that’s the second piece of it. The third piece of it is through the walk through observations 

that we’re doing.  Our goal is to get back into doing 60 to 100 walk throughs a month. We’re still in 

the lesson planning piece of it right now.  So the next step is the monitoring and is it happening in the 

classroom piece.  We’re just a “baby” in that, but the monitoring piece is there.  That’s already built in, 

that isn’t something we’re going to have to find time for.  In terms of our role as administrators and 

monitoring, that’s already built into our schedules now. 
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Parent comment:  So hypothetically, once you get there, if you or Karen or someone is in a math lesson 

and you don’t see differentiation, you would have a meeting with that teacher and assign a peer to help 

them?  I vaguely remember the meeting at the beginning of the year with Evonne where we heard 

about a process that’s in place for this. 

 

Jennifer Steeprow:  Yes.  And we’re very lucky because we do have that Math Resource Teacher.  She 

is right now pulling groups of kids and piloting different activities and working with different things.  

She is making recommendations to classroom teachers for when they group their kids in activities at all 

levels, because if they are working with a small group of students….and you know we’ve spent some 

time talking about Guided Math and we really only have one grade level that has delved into Guided 

Math right now…. it’s going out there to more than that grade level.  Today we went to a meeting at 

another school that started RI in math, and they’re using Guided Math as their RI.  So, that’s where 

we’re going as a school, into the Guided Math model.  The grade level that’s doing it this year already 

knows that they are up for presenting it to the staff and how it’s going for them, because there really is 

no way to teach whole group and differentiate.  You’ve got to find a way to make that instruction fit 

the needs of the student.  So that’s going to be the giant step. 

 

Parent question:  And when is that going to happen? 

 

Jennifer Steeprow:  It’s not going to happen until next school year.  We’ll start doing small pieces of it.  

We were scheduled to send 4 teachers to the Guided Math conference in December that got snowed 

out, so it’s not happening until May.  We did a book study on it last year, so we do have some teachers 

who are vaguely familiar with it, which is why the one team that’s doing it went into it. That’s going to  

be the structure that we’re going to be approaching this with.   

 

Parent question:  I want to make sure I understand what you mean by “Guided Math”.  Is it the 

instruction, the way that it’s taught?  Is it the kind of questioning like what we saw at Math Night 

where it was set up different?  Is that “Guided Math”? 

 

Jennifer Steeprow:  No.  Guided Math is similar to our Guided Reading model.  As a matter of fact, 

when I read the Guided Math book, it quotes all the famous reading authors that structured the reading 

program the way that they are, and pretty much all research supports Guided Reading at this point.  So 

Guided Math is a similar strategy.  It would be giving a pre assessment, it would be possibly having a 

mini lesson at the beginning that could be a whole class lesson, and then breaking students up into 

groups from that point.  So the teacher would meet with one to three groups a day, depending on how 

many groups they have in the classroom, and then the teacher would be able to…. and the kids would 

be working on different activities based on their needs and it would be things like a review, activity or 

spiral review of something that has already happened before.  It would be an activity based on 

something current that they are actually learning in the classroom right now.  In some cases it would be 

the enrichment piece that the kids could be taking it a step forward, it could have some kind of game, it 

could have a computer activity.  IReady easily fits into the Guided Math model.  It could be a menu of 

items and the teacher would assign the children where they would need to go based on the data from 

the pre assessment and the quick data they get from a mini lesson when the teacher is up there teaching 

and they can see who gets it and who doesn’t.  The teacher may say “This kid didn’t do so well on the 

pre assessment, but I can see they’re getting it a little better than I thought they were, so I’m going to 

move them up and see how that works.”  It’s a very fluid process.  No kid is trapped.  No kid is put 

into a low group.  No kid is put in a high group.  It’s very fluid based on whatever the content is 

they’re teaching at that time.   
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It would also offer the opportunity when a teacher is not meeting with a small group to be walking 

around and conferencing with students who are working on those activities.  And that’s where the 

talking about math comes in and talking about the thinking and asking the kids “why are you doing 

this” and “what are you doing”, and teachers can gather data for grouping the kids for the next day.   

 

Parent comment: I feel like I’m missing a huge, glaring piece of this puzzle.  I don’t understand why 

teachers, who didn’t go to a conference in December, why they need to have special training to do 

differentiation.  That seems like a basic skill.  I don’t understand why there’s such a long process.  

We’ve been talking about differentiation for 5 years now. We’ve been talking about the kids in the 

upper levels being left behind and we’ve all had the experience where the kids in 4th grade are reading 

all day.  I don’t understand why we’re not going to get to this until next year now.  By the time we get 

to it some of our kids are going to be in middle school. 

 

Jennifer Steeprow:  Here’s the difference.  When I talk about not getting to Guided Math until next 

year, it’s more of a defined structure of differentiation.  So right now the teachers are doing 

differentiation on their own in their classrooms.  Some are more effective than others.  So what we’d 

like to do is get you a plan, where as a school we’re all doing Guided Math and this is the structure 

behind it.  Like Guided Reading, it’s more structured.  So I’m not saying that differentiation is not 

going on in every classroom. Differentiation should be going on in every classroom, but it is better in 

some rooms than in others.  So, we do need to put the supports in place for a more formal process so 

that we can all sit here and say “yes, my kid is getting the instruction they need based on their level”. 

 

Parent comment:  This is hard to do.  If your classroom management is not in tip-top shape, this won’t 

work.  There are teachers in this school who are going to struggle with that, and it will show right 

away.  You can’t trust that 70-80% of your kids can do this menu while you focus on another group.  

You’re going to have to be a pretty disciplined child to not bother a teacher while she is doing her job 

with another group.   

 

Parent comment:  I see that in the classroom during centers or anytime in the classroom.   I wasn’t 

thinking about that part of it.  I was thinking of creating lesson plans involving differentiation, the 

actual implementation.   

 

Parent comment: When we were kids, everyone did the same worksheet.  That was really easy and it 

was given to everybody.  This is a whole lot harder.  I’m starting to feel impatient too.  I feel impatient 

every day with teachers.   

 

Jennifer Steeprow:  And you are right.  The first 3 chapters in the Guided Math book really is about 

setting up your classroom.  It’s a lot of work, but it’s worth it because it gets our kids where they need 

to be.  Like you said, none of us were taught like that and many of us have never taught like that 

because we’ve been teaching a really long time.  It’s about embracing the change and doing something 

new and being afraid that it won’t work because of classroom management or because you didn’t plan 

well enough.  You don’t know that until you get in and see it.  Guided Math is a very different 

approach to math than we have ever taken on as educators.  It is a fairly new theory, new within the 

last couple of years.  The book I’ve read quotes how we’ve done this for so many years in reading, 

why haven’t we thought of doing it in math before.  The premise behind it is that we’ve been able to 

address our low, middle and high students in reading because of the way we teach.  Why are we not 

doing it in math? 
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Parent question:  Is Guided Math something that will be rolled out county wide? Is it something the 

rest of the local schools are doing?  Or is it just Algonkian? 

 

Jennifer Steeprow:  It’s different among every school.  Like I said the school we went to today was 

talking about how they have done math RI.  We now have enough data in math to say we’re ready to 

start forming groups and do math interventions, so we wanted to know how they were doing it.  They 

said they did it through Guided Math.  There are a couple of other schools doing it, but by no means, is 

it a movement through Loudoun County.  It is supported by Loudoun County, but not directed from 

them.  It is something we are doing on our own. 

 

Guided Math is designed for one teacher in a room to do it.  Of course we always like parent 

volunteers, but it is designed for one teacher.   

 

Karen Shields:  It will be easier for Kindergarten, 1st and 2nd grades to go for the Guided Math because 

it is so much like the reading programs.  It’s going to be harder on 3rd, 4th and 5th graders for them to 

restructure their brains around it.  For me having been a 1st grade teacher it seems natural, like you 

would just flow into it. That’s what Kindergarten, 1st and 2nd will feel when they really delve into it.   

 

Jennifer Steeprow:  For them it’s more of a model than a differentiation piece.  And 3rd, 4th and 5th 

grades have spent so much time in the last 3 years really focusing on differentiated reading that I think 

this is going to come very naturally for them too.  We all need something to help differentiate in math, 

so this is something we are looking for not something we are afraid of.   

 

Parent question:  If parents don’t hear anything from teachers, they don’t know what level their child is 

reading on and where they are in the classroom.  You see a colored sticker on a book and that is 

supposed to tell you what level your child is reading at? 

 

Jennifer Steeprow:  In terms of reading based on their DRA level, and the teacher should be 

communicating with you about that.  In terms of Guided Math, it’s all fluid.  So unless a child is 

consistently performing at a low level, I don’t envision it would require a lot of intervention in terms of 

the parents.  Now when we do start delving in to RI and calling it a Tier 2 group or Tier 3 group, you’ll 

get the same type of communication that we give our reading RI groups, i.e. this child is working on 

this concept and is working with this teacher.   

 

Parent comment:  You can always send an email to a teacher to ask questions.  Part of the 

responsibility is on us as parents to ask the teacher questions instead of waiting for them to come to us.  

So I would say if anyone has issues with their teachers, the best way to handle it is to ask a question.  

 

Jennifer Steeprow:  One of the pieces of communication, as we talked about in last month’s meeting, 

are those study guides, which we have consistently in 2 grade levels.  We are going to be moving them 

into all grade levels, so we have that parent communication piece.  It may not be individual to your 

child, but you as their parent will know what it is they are working on in that unit.   

 

(There was discussion comparing Word Study to Guided Math, and in response Jennifer Steeprow said 

the following.) 

 

Jennifer Steeprow:  Word Study… kids are placed in a word study group and they’re not moved until 

they are assessed again at the mid year point.  That is not what math would look like.  Math is so 
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different.  We have our DRAs to measure reading.  We don’t have that type of tool to measure math, 

because from concept to concept the kid could be strong or not strong.  From concept to concept the 

kid is either strong or weak in reading.  You have to constantly assess your children in math.   

 

You should have a post assessment, your summative test, at the end of each unit, which should tell you 

if your child has grasped the concept they were taught in that unit.  If at any time in between you’re not 

sure if they are getting it based on classwork that’s coming home, that’s the time to check in with the 

teacher.   

 

Parent question:  For example, if my child doesn’t know what a circle is because he never learned it, 

would he still be moved to the next level even though he didn’t learn this level? 

 

Jennifer Steeprow:  They will continue moving on, but that’s where I’ve talked about a spiral review.  

It’s when we go back and review those concepts.  Those kids who didn’t get it get a spiral review but 

then there are also concepts that we continue to spiral back for, like the problem of the day.   

 

Parent question:  Do you mean the whole class goes back and looks at something from before? 

 

Jennifer Steeprow:  It could be whole class or it could be with that individual student or it could be 

with a small group of kids.  There are things that we spiral back for especially in 3rd grade.  3rd grade is 

our year of spiral back because there’s so much content that the kids need to learn in all subject areas.  

For example, they learn subtractions in September and they haven’t done fractions or decimals again 

until May and they have a big test on it.  We have spiral back review questions every day that they do 

with the whole class (actually 3rd, 4th and 5th grades all do it).    

 

Parent comment:  As a former teacher of 12 years, one thing I did was I really took the time to take my 

students and talk to the parents individually (it took a while with 20+ kids in a classroom), and I might 

say “your child is really not doing well in this particular area”.  I would find the resources to help the 

parents make the connection from home.  I think what I’m hearing is that a lot of parents want to find 

out “what can we do”, “what more can we do”.  At the beginning of the year I received a wonderful 

page with information about Reading Eggs, etc., but it would be nice to continually get more outlets 

for us, because we are here and we want to help.  What can we do to bridge what they learned at 

school?  We need more communication back and forth.  I need to know where else I can go to help my 

child.  Give us ideas.   

 

Jennifer Steeprow:  What’s the best way to get this information out there?  We do put it in every 

monthly newsletter.  There’s a section about math and resources and what parents can do.  There are 

links for math resources under each grade level on the website.  So if that’s not making it out there, 

then what is more effective?  What can we do to make it more effective?  We could add it to the study 

guides. 

 

Parent comment:  Looking at grade level specific… if Kindergarten is working on “xyz”, maybe that 

teacher could say “this is the concept we’re working on.  If you notice your child is having trouble with 

this concept, then this is a great link for that.  If the kids get this concept and now we’re working on 

this concept, then this is a great link for that.” 

 

Jennifer Steeprow:  So it’s more of descriptors.   
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Parent comment:  It may be out there in newsletter and I understand it falls on our shoulders to read it.  

Some people may not be reading it well enough or we’re too busy.  Sometimes we need just very 

simple guidelines.  

 

Parent comment:  Monthly newsletters go out.  They always talk about what they’re doing in the 

upcoming units and what they’re going to be working on.   But I think she nailed it on the head, 

parents aren’t reading it. 

 

Jennifer Steeprow:  What you’re saying is that it’s not that it’s not there, but more about…. i.e. “we’re 

working on time, and there’s a list of 15 links on the teacher’s website.  Which one would I go to?”  I 

think that’s easy enough for us to include in our monthly newsletter or in the study guides, to point 

parents in the direction of the particular websites; specifically what we’re focusing on.   

 

Parent comment:  If the teacher has the child write in their agenda, “go to www website at least once 

this week”, the parents will be more directed.  If the teacher tells my child to write something in his/her 

agenda, they will do it and will want to go to the website. 

 

Parent comment:  This could tie into differentiated instruction. You can give 3 different websites for 

students who are high, medium or low.  Parents are able to see for themselves what’s happening with 

their students and what they are getting and what they are struggling with.   

 

Jennifer Steeprow:  This is a succinct way of getting the information out there. 

 

Parent comment:  My child may have a high aptitude for a couple of things. I would love it if the 

teacher has a tool box of challenges for him.   

 

I believe in what’s coming.  I’m thrilled in what’s coming, but in the meantime, I would just love to 

have less “treading water”.  I would love to feel like there is a challenge of problems available for him.   

 

(Several parents spoke up about creating their own challenging worksheets for their child, giving those 

worksheets to the teacher so the teacher can give it to the child for homework.) 

 

(In an effort to wrap up the meeting, Barbara Fontaine drew our attention to the time, which redirected 

the discussion back to Jennifer Steeprow’s presentation.) 

 

Jennifer Steeprow:  TA01, TA02 and TA03 are our RI pieces.  TA01 is the identification of students, 

TA02 is the tiered process of students.  We have that down with reading and we’re trying to get that 

tiered process down for math.  And then tier 3 is the monitoring piece.  Again we have that down in 

reading, and we’re trying to figure out how to balance that with math.  And that is in addition to core 

instruction.  When I say Guided Math… Guided Math is core instruction.  That’s what we’re doing for 

all kids at all levels.  In terms of TA01, TA02, and TA03 that’s for kids who need more than just core 

instruction.  That’s for kids who need an extra piece.  And that’s where we get our BLT groups in 

reading.  We need to figure out how to do that in math too.  That’s where we are. 

 

Parent question:   I have a question about TA01, TA02 and TA03.  Are we doing the tier system 

because we are a school to watch, not in a good way, because of our test scores? 

 

Jennifer Steeprow:  It’s required of every school. 
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Parent question:  Was that tier system something they were doing in the pilot schools?   

 

Jennifer Steeprow:  We’ve been doing it a lot longer than Rolling Ridge has. That really is the process 

of identifying students and teaching them what they need and monitoring that, like when we do the 

progress monitoring.  If any of you had a child that has received an intervention in reading in terms of 

BLT, they received an assessment every week and we monitored their progress to make sure they were 

moving in the right direction, and that the instruction we had in place was working for them.  It’s a 

huge process in reading.  We need to find that huge process in math.  And no, it’s not because of 

anything we have done or haven’t done. 

 

Tier 1 is core; it’s what every student gets.  Tier 2 is for students who are a year or less below in terms 

of reading, because we only have this in place in reading right now.  Tier 3 is for students who are 

more than a year below grade level.  That’s more of a one-on-one intervention with a specialist, either 

Kristi the reading specialist, or Ann our RI facilitator specialist, or a special education teacher, not that 

your child is special needs, but the special education teachers are trained in that intervention.  Each tier 

is fully defined.  

 

We decided as a school that we wanted to work with our struggling learners.  The research base shows 

that these things work, and so now they are saying that all schools need to do these. 

 

Parent comment:  So this is the 6th year; we had the tiers… 

 

Theresa Ryan:  It was before RI, and we talked about it more as colors and talked about being in green, 

yellow or red group.  We didn’t always use the termstiers; we always used the colors.   

 

Parent comment:  And it looks really different, but the identification has, more or less, remained the 

same; the tiers and the aims… 

 

Jennifer Steeprow:  We have actually really extended our identification piece.  We’re using more 

information when we put students into groups. 

 

Parent question:  What I was going to ask is “6 years of data”?  Have we followed any of our students 

to see what they are doing in their other schools?  I would love to see some graphs.  Who was in tier 

green in 1st grade, and now show me if that student is doing ok in middle school. 

 

Jennifer Steeprow:  I can tell you our exact data from this year, it’s not “over time data”, but exact data 

from this year, because we just had our mid-year data team meetings.  We had eleven 4th graders move 

from tier 2 into tier 1.  We monitor them, even though they don’t receive intervention, we test them 

each week to make sure they’re not falling through a crack.  So these eleven 4th graders are now 

reading on grade level and have moved out of tier 2.  We had nine 5th graders move into tier 1 and are 

reading on grade level now.  That’s huge.  We’ve never seen data like that before.  Part of it is that 

we’ve really beefed up grades 3, 4 and 5.  I think part of what they did last year and going into this 

year helps support that, and what we’re doing in our intervention piece for those grade levels.  We’ve 

seen improvements in 1st and 2nd grades, but I know the data for 4th and 5th grades from memory right 

now. 

 

We have more data to look at. We’re actually taking and analyzing our reading assessments, the DRAs 

that the kids get.  We are reading problem-solving charts, and we’re sitting down as a group of teachers 
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and saying “ok, you’re going to teach this child, what does this child need to know?”  We analyze 

using a problem-solving chart in each area, i.e. “they can do this; they can’t do that.”  And then that 

teacher, whoever is taking that group, knows what areas to focus on during the lesson.  It’s always 

changing, because it’s always about the child.  You can’t teach the same lesson you just taught to the 

last group.  They may need the same thing, but chances are they don’t.   

 

Parent comment:  I have always been impressed by it, and I remember how excited Mary Beth Bechtle 

was about it in the beginning.  But I would be very interested in seeing some data.  (Jennifer Steeprow 

hummed a yes response.)  And if it’s good news, wouldn’t it be fun to present good news.  If it’s 

working and you could convert it to math, wouldn’t that be amazing. 

 

Jennifer Steeprow offered to present some RI data at the next PTA meeting. 

 

Parent question:  I’d like to ask about a followup on the topic we talked about last month, specifically 

the one brought up about the 2nd grade math team making the decision about not giving their students 

math homework.    The request was made at the last PTA meeting for this to change.  Do you have any 

followup on that? 

 

Jennifer Steeprow:  I’m still not guaranteeing that every teacher is going to send math homework.  

They have decided as a team, although there is one teacher who does send home weekly math 

homework.  The other teachers want the kids to focus on Reflex while they’re at home, and then they 

are going to work on the concepts at school.  Now, if what you’re asking for is more communication in 

terms of what they’re working on, I think we’ve spent a good amount of time talking about… the 

parents wanted to know what the kids were doing… then we will focus in on that.  One of the things 

we did actually follow up on is making sure the study guides are going home and making sure that they 

are succinct and the information for parents is out there, so that you know what your child is working 

on.   

 

Parent comment:  So out of the four 2nd grade teachers, one is sending home math homework and the 

three others are intentionally not going to.  And you don’t have any say over….. 

 

Jennifer Steeprow:  I don’t believe they need to send homework home every night. 

 

Parent question:  You don’t believe they need math homework? 

 

Jennifer Steeprow:  I don’t.  I believe homework should be purposeful.   When we had that 

conversation as a whole last month, what came out of it was that parents wanted more communication 

in terms of what their child is doing.  If the only reason we’re sending homework home is for parents 

to know what our children are doing, then it’s not purposeful.  So if it’s that the child needs additional 

practice….we do have a lot of conversation particularly in the lower grades that practice does not make 

it perfect if you’re practicing it incorrectly.  So the teachers, at that age level, want to focus on and 

make sure the kids are doing it correctly and working on it in the classroom with the students. 

 

I know this isn’t the answer you want to hear. 

 

Conversation turned to discussing what color the study guides will be copied on.  And then the topic of 

homework came up again, specifically which grades get homework and how often.  Jennifer Steeprow 
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stated 1st grade is the only grade that gets homework that is due at the end of the week.  She said all 

other grades get it nightly. 

 

The question was asked whether the school calendar on the website could be filled out including 

assemblies, so parents could better utilize the calendar and be better informed.  

 

Barbara Fontaine made a motion to adjourn the meeting at 8:48 pm.   Heather Dyson seconded it.   

 

Respectfully submitted, this 5th day of March, 2014, 

Kimberly Nelson  

PTA Secretary 

 

Algonkian School Improvement Plan (SIP) 
Updated March 1, 2014 

 
IID11- Instructional Teams will review the results of unit pre-/post-tests to make 
decisions about the curriculum and instructional plans and to "red flag" students in need 

of intervention (both students in need of tutoring or extra help and students needing 
enhanced learning opportunities because of their early mastery of objectives). 

 On a quarterly basis, grade level reading teams will create and administer 
pre/post tests, (comprehension and fluency for grade 3-5, skill specific in grades 
K-2), that include the opportunity to exceed the standard. Kindergarten will 

continue pre-assessing during the first quarter and begin post assessments in 2nd 
quarter. 

 Math Resource Teacher will meet bi-monthly with grade level teams to discuss, 
plan, and analyze math assessments. She will support the grade level teams in 
using the data to guide instructional planning. 

 Leadership Team will meet quarterly to share grade level team assessments. 
 The Technology Resource Teacher will create a folder on the staff drive so that all 

grade level pre/post tests can be saved and accessed on a daily basis. 
 Grade level teams will have one half-day planning with resource staff each quarter 

to plan for assessment and differentiation. 

 On a quarterly basis, grade level math teams will create and administer pre/post 
tests, that include the opportunity to exceed the standard. Kindergarten will 

continue pre-assessing during the first quarter and begin post assessments in 2nd 
quarter. 

 
VC01 - Objective: Staff members will use evidence of student learning as feedback to 
adapt and differentiate instruction to meet the needs of the different students. 

 Banks of formative assessments will be created by grade level teams and be 
saved on a shared drive for lesson planning. 

 The Leadership Team will create a lesson plan outline that includes basic lesson 
plan components, including formative assessment. 

 The Leadership Team will create a list of “look-fors” during administrative 

observations and walk-throughs that demonstrate differentiation is happening. 
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 Evidence of differentiated instruction and student learning will be demonstrated 
through portfolio-type documentation under Standard 7 in the teacher evaluation 

handbook. 
 In the areas of reading and math, all grade levels will use pre-tests to differentiate 

instruction based on background knowledge. 
 The Reading Specialist will model Transitional Guided Reading lessons in grades 3-

5 to support differentiated instruction for students targeted for Tier 2 and Tier 3 

interventions. 
 

TA01 - Objective: REQUIRED - The school will use an identification process (including 
ongoing conversations with instructional leadership teams and data points to be used) 
for all students at risk of failing or in need of targeted interventions. 

 Three times a year, all students in grades 1-5 are Universally Screened using the 
Oral Reading Fluency screening in Aimsweb. Kindergartners are screened using 

the letter name and letter sound recognition screenings in Aimsweb. 
 Three times a year, all students in grades 2-5 will be Universally Screened using 

the MCAP assessment in Aimsweb. 

 All students in grades 1-5 will be administered the Developmental Reading 
Assessment (DRA) 2-3 times per year. Kindergarten students will be assessed 

using the DRA once, in the Spring. 
 All students in grades K-2, and students not meeting benchmark in grade 3, will 

be administered the Phonological Awareness Literacy Screening (PALS) 2-3 times 
per year. 

 Data teams will meet at least quarterly to identify at-risk students in reading 

based on classroom data, DRA, PALS, and Universal Screening. 
 

TA02 - Objective: REQUIRED - The school will use a tiered, differentiated intervention 
process to assign research-based interventions aligned with the individual needs of 
identified students (the process includes a description of how interventions are selected 

and assigned to students as well as the frequency and duration of interventions for Tier 2 
and Tier 3 students). 

 Students are assigned to grade level intervention groups based on reading 
assessment data. Students identified for Tier 2 and Tier 3 interventions will be 
given student-specific intervention lessons 4-5 times per week based on the 

Developmental Reading Curriculum/Transitional Guided Reading Plan. 
 Three times a year, all students will be given a diagnostic math assessment in 

IReady to identify students in need of Tier 2 and Tier 3 math interventions. This 
data will be used to determine a course of interventions aligned with the individual 
needs of the identified students. First grade will screen beginning with the mid-

year assessment window. 
 Collaborative Learning Teams will meet at least twice monthly to examine math 

data (including pre- and post-assessments) to determine if changes in instruction 
need to be made. 

 The RI Leadership team will develop a description of each Tier and what 

instruction will "look like" at each Tier. 
 The Reading Specialist will work with district reading personnel to create a 

Development Reading Curriculum based on student reading level and expected 
skills at each level. The data teams will refer to this document when planning for 
interventions in Tier 2 and Tier 3. 
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 Pre- and post-assessment data, including Quarterly assessments, will be used 
during CLT meetings to discuss appropriate classroom interventions for students 

not meeting the standards in math. 

 
TA03 - Objective: REQUIRED - The school will use a monitoring process (including a 
multidisciplinary team that meets regularly to review student intervention outcome data 

and identifies “triggers” and next steps for unsuccessful interventions) for targeted 
intervention students to ensure fidelity and effectiveness. 

 Quarterly, the RI Leadership Team will meet to collect and compile data from the 

monthly data team meetings. Discussion will include next steps for unsuccessful 
interventions. 

 Monthly, grade level Collaborative Learning Teams (CLTs) will meet to monitor 
intervention data, prescribe and implement interventions needed, and discuss 
effective instructional strategies. 

 Weekly, the principal and assistant principal will observe at least two intervention 
lessons and provide feedback to teachers and the RI Leadership Team through the 

walk-through process. 
 The RI Leadership Team will maintain a spreadsheet to monitor student data and 

interventions. 

 Interventionists will be trained on how to administer Aimsweb probes and monitor 
student progress using this tool. 

 The RI Leadership Team will develop Entry and Exit criteria and Decision Making 
Flow Chart for movement of students between tier groups. 

 
IE08- The principal will spend at least 50% of his/her time working directly with 
teachers to improve instruction, including classroom observations. 

 The principal will meet with all teachers on the evaluation cycle to set goals for 

student academic growth. 

 The principal and assistant principal will complete at least two formal observations 

of all teachers on the evaluation cycle and conduct follow-up conferences. 

 The principal and assistant principal will perform regular walk through 

observations with a goal of 60-100 per month. 

 The principal will provide direct instructional support to teachers including 

professional development opportunities on a monthly basis. 

 The principal will attend at least one Collaborative Learning Team meeting each 

month per grade level. 

 On a monthly basis, the principal will collect lesson plans and provide descriptive 

feedback. 

 The principal will monitor and evaluate teachers on the evaluation cycle. 
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